
 
Pupil Premium Review 
Haven High Academy                                                                                               
URN: 138754 
 

 
11/27/2015 
Painsley Catholic College Teaching School Alliance 
Mr. S.G. Bell – Principal of Painsley Catholic College, NLE and NCTL PP Reviewer Trainer for 
Central Supra Region                                                                                                                    
Mrs. A. M. Maingay – Director of Teaching School and NCTL PP Reviewer Trainer for Central 
Supra Region 
 

  



 

1 | P a g e  
 

Haven High Academy Boston Pupil Premium Review 27th November 2015 

Background 

The review was commissioned by the Executive Headteacher, Mr Reed, to help the school in its self-

assessment and self-improvement cycle. 

The review has been undertaken using the TSC NCTL 6 step framework for pupil premium reviews. 

 Haven High Academy is an average sized secondary school, in an area where selection to grammar 
school system changes the profiles from primary to secondary.    

 The school has an average number of pupils eligible for FSM (29.2% compared to national 28.7%), 
well above average EAL and SEN support, but below average % of pupils with an SEN statement or 
EHC plan.  Stability is well below average.  The school deprivation indicator is above average.  
(RAISEonline 2015) 

 The school profile in 2015 shows that the % eligible for FSM is increasing on entry with Year 7 2015 
at 31%, Year 8 30%, Year 9 28.4%, Year 10 29.2%, Year 11 27.7%.   

 There are 2 looked after pupils. 

 The 2015 RAISEonline shows the persistent absentee rate for FSM is 19% compared to 10.9% 
nationally.  Non FSM is 6.4% compared to 3.3% nationally. 
 

 

Extent of Review 

Mrs Maingay completed the deployment template through communication with Mrs Albelda, PP 
coordinator, reviewed the documentation prior to attending, including the website of the school.    

The following were available prior to the visit: 

 The school’s latest Ofsted inspection report and School Data Dashboard, RAISEonline 2014 
 The school’s online documents relating to the allocation of pupil premium spending for 2014-15 and 

2015-16 and the pupil premium policy in addition to the most recent OfSTED reports 
 Current data tracking 
 Staffing structure 
 The TSC PPR self-assessment form 2 
 A comprehensive itinerary drawn up by Mrs Albelda 

My visit to the school consisted of the following: 

 Meeting with the Headteacher and Executive Headteacher 

 Meeting with Deputy Headteacher, Mrs Albelda, PPCo 

 Classroom visits and meeting with students 

 Review of the school’s pupil progress and achievement data 

 Meeting with the Deputy Head for attendance and EWO 

 Meeting with Heads of English and Maths 

 Meeting with a TA and Learning support mentor 

 Sharing of governor meeting minutes 

 Detailed work scrutiny 
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Discussion with students 
 
The school is a welcoming place and pupils spoke very proudly of being part of the school community.  
They could describe the support given to them by teachers when they were unsure about their work.  Some 
commented that corrections in work only needed to be made if they wanted to and that support sessions 
were for completing homework.  Students know their targets but were less confident in articulating their 
current performance or subject specific development needs.  They spoke fondly of teachers and would 
welcome more careers advice in Year 11. 
 
What are the barriers affecting the progress of these students?  

The self-assessment form 2 was completed by the school prior to the visit. This highlighted the barriers to 

learning.  These included a low level of parental engagement and aspiration.  

 
Progress Data 
 
The unvalidated RAISEonline data for 2015 shows VA Best for the school is 975.5 and sig – overall for 
Best 8.  The VA for FSM is 944.8 (sig -) compared to other pupils 988.7 (sig -).  This also shows a declining 
trend.  CLA (1 pupil) VA is 993.9   
 
The progress 8 score 2015 was -0.51, therefore below the national threshold of -0.5, with the English 
element -0.73 and maths -0.17. These remain unvalidated currently. 
 
For disadvantaged students, the progress 8 score 2015 was -0.93 compared to other students -0.33.  The 
English element for disadvantaged students was -0.97 compared to other students -0.63 (0.34 gap).  
Disadvantaged students’ maths element 2015 was -0.69 compared to other students +0.06 (0.75 gap).  It is 
noted that CLA maths progress 8 score is +1.34, whereas English was -0.31 (this data is for 1 student 
only).   
 
0% of disadvantaged students have achieved the EBacc measure for 3 years.  In 2015 3% achieved this 
measure. In 2011, the LGB took a strategic decision not to force the EBacc on students.  However it is 
promoted through the option process in Year 8. 
 
In 2015 there was a -20% gap between disadvantaged and other students in achieving  5 A*-C including 
English and maths. 
 
Expected Progress in English 

In 2015, the English VA for disadvantaged students was 995.4 compared to other students 997.6 (both are 

sig -).  In 2015, only 1 (2%) disadvantaged student made more than expected progress compared to 8% 

other (national other 34%).  A similar pattern existed in 2014 with 1% disadvantaged and 9% other.   

In 2015, 31% of disadvantaged students made expected progress (cohort total 63) compared to 54% other, 

leading to a gap of 23%.  National average 2105 for other students was 73%.  The coverage for 

disadvantaged students is 100% as all have prior data.  In 2014, the gap was 18% (with 1 student having 

no prior data at KS2).  The 2015 data shows that the school needs to explore those with 3C on entry and 

4C and 4B, as these are where the biggest gap in progress between disadvantaged students and others 

existed.  The current cohort is analysed forensically to provide intervention and all year groups are 

analysed so that early intervention is applied with this focus. Systems have been developed and are in 

place to achieve this more thoroughly this year e.g. SISRA has been purchased to ensure this is precise. 

Where the current biggest gaps from entry points are, was a question that subject leaders were unclear 

about, and, therefore targeted intervention and its impacts.  The Head of English was a subject leader for 
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CfBT prior to appointment and the faculty is working with SLE or equivalent through the LTSA (Lincolnshire 

Teaching Schools Alliance). This needs to be further developed for moderation. 

 

Expected Progress in Maths  

In 2015, the VA for disadvantaged in maths was 995.8 compared to other students 1000.4.   

Expected Progress in languages and sciences is also sig- for disadvantaged students.  Whilst other 

students do relatively better in maths than in English, the gap in progress 8 maths element is larger.  

Subject leaders need to be acutely aware of this and the 2015 data shows an in school progress gap of 

26% expected progress.  2% (1 disadvantaged student) made more than expected progress in 2015 

compared to 16% other and 31% made expected progress compared to 57% other.   

In 2014, the gap in expected progress was 18%.  However, it must also be noted that the % making 

excepted progress increased in 2015 in both the disadvantaged and other students, but more so in the 

other students, widening the gap.   

Gaps are therefore widening rather than closing in both English and maths.  Leaders must continue to 

evaluate the impact of interventions carefully and be more targeted with their approach.   

 

Current data  
 
Current data tracking is by Ever6 and current progress is tracked based on sublevels upon entry. Senior 
leaders need to increase the accountability of middle leaders, as to the reliability of the data based on 
moderation, and the need for quality assurance of moderation, and satisfy themselves that this is accurate.  
A clear focus on Year 11 is evident, but a shift to being preventative rather than reactionary is needed.  
Current data is promising in closing gaps in Year 11.  
 
 
Work Scrutiny and Lesson Observation 
 
Behaviour was good in all lessons seen and students were actively engaged in their learning. Senior 
Leaders believe that some teachers are less confident in explaining the provision for disadvantaged 
students in their class and there is some inconsistent practice with respect to lesson planning and objective 
setting.   
 
Work scrutiny showed variable practice.  Some work seen was well-assessed, with diagnostic feedback 
provided and actionable follow-up tasks.  Students do act on this and some teacher response to this was 
seen.  High quality feedback and formative assessment are the most effective strategies in closing gaps for 
the disadvantaged, as evidenced in the EEF framework, with effective assessment strategies adding 8 
months progress.  The school needs to have consistent practice and systems for monitoring work scrutiny 
and the impact of staff development points needs further exploration.    
 
 
 
 
 
It is recognised that staff are experienced in assessing practice.  Senior and middle leaders would benefit 
from additional professional development in the leadership of teaching and learning, for example: 

 The language of work scrutiny in taking learning forwards with a specific focus on PP students so that they 
understand how to address misconceptions, are ambitious in their efforts and achieve above expectations. 
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 Monitoring of PP students’ work effectively – what to look for, what is best practice in assessment in 
English and maths – see the OFSTED presentation on assessment in maths and work scrutiny. 

 Ensuring work scrutiny has an impact on teaching and learning through monitoring implementation 
of development points. 

 
This would allow for the current model to evolve further into a QA role, to ensure that consistent practice is 
applied both in terms of teachers and those carrying out scrutinies at all levels, especially middle leader 
level. 
 

 
Pupil Premium Statement 
 
The statement was not found on the website as the link was not working – see action points. 
The language of the statement needs to be reviewed to be parent friendly and needs to show the impact of 
clear interventions used to accelerate progress.   

 
There is a pupil premium report for governors which lists the strategies employed.  The report highlights the 

financial income but does not clearly show the impact of each strategy adopted.   

The report shows clearly where grant funding will be allocated for 2015-16.  This needs to more tightly 

focused on the current gaps in the data so that there is more rapid closure of gaps.  Consideration needs 

to be given to developing this further to show how the approaches are evidence based, for example, by 

referring to the EEF framework for specific strategies for literacy and numeracy approaches so that gaps 

are closed early in a child’s education on entry.  These need to be clearly reflected in the development plan 

with specific measurable success criteria that relates to closing the gaps in the current data. 

The statement online needs to be seen as a fluid document that is updated as data develops and aligns to 

updates with the financial year. 

 

Discussions with senior leaders  

The PPco has a good knowledge of the students eligible for PP and has a clear idea of where the school 

needs to develop, although support is needed with strategies and action planning as part of this review.  

There needs to be a greater clarity over the impact that strategies have so that progress of PP students 

and the impact of funding is closely aligned.  This can then be shared with governors so that they can hold 

leaders to account.  School leaders need to consider how data can be used to show how rapidly gaps are 

closing over time and this was discussed with the headteacher, as current tracking does not consider this. 

Appraisal targets include PP students and data is used prior to completing a work scrutiny.  The PPco has 

a good awareness of the EEF framework.  There is a strong drive to improve the outcomes for PP students. 
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Recommendations – these will feed into the action plan (TSC NCTL version) which will be written in 

partnership with the headteacher following this report, which summaries the discussions on the 

day of the visit. 

1. The PP statement needs to be further developed so that the impact of strategies in closing the gaps 

for all year groups is evident and the statement would benefit from being written in more parent 

friendly language – currently it is written as a report to governors, rather than a statement.  It is not 

accessible via the school’s website, which also needs to be rectified.  Schools have to publish 

details online of their Pupil Premium allocation and plans to spend in the current year.  For the 

previous year there should be a statement confirming allocation, how the money was spent and the 

impact this had on educational attainment. 

 

2. Leaders are increasingly forensic in their approach to looking at the strategies that work and at 

those that do not.  Data analysis and discussions every 6 weeks need to look at how the LPA, MPA 

and HPA in English and Maths are progressing with respect to disadvantaged students and others, 

including those attending study and support sessions.  Data analysis needs to explore how fast 

gaps are closing when aligned to different strategies, and therefore identify which are working.  

Greater focus on the specific content of these sessions (i.e. a clear structured plan for students to 

address identified errors and misconceptions or support development in number, elements in 

language etc) is needed to ensure it aligns to current needs as identified through assessment.  

Leaders need to monitor who is attending the Study and Support scheme from FSM and LAC 

groups (drilling down into HPA, MPA and LPA) and how their classwork, homework and assessment 

grades improve following these targeted programmes.  These sessions are currently optional and 

need to be made compulsory for identified FSM students.  The pupil premium co-ordinator needs to 

meet with the subject leaders individually to explore this at least every 6 weeks and the line 

managers to these subjects must make this a constant focus.  Currently a working group explores 

this together, which is good practice in sharing information.  This group need to evolve further, so 

that the focus drills down into the FSM student performance forensically and strategies that work are 

shared.  Currently data is analysed by ever 6.   

 

3. There needs to be increased accountability at a middle leader level for monitoring the content and 

impact of Study and Support – a plan of these with specific addressing of student needs identified 

from their assessment is needed.  The sessions are open to all but the impact is not monitored 

rigorously to see the improvements in closing gaps between the disadvantaged and other students.  

Senior leaders need to see the programme layouts, with clear learning intentions and anticipated 

impact and then explore whether the impacts have been achieved with subject leaders. 

 

4. Behaviour and attendance is monitored well.  There now needs to be increased data sharing with 

the PPco, so that those FSM/LAC students that are starting to show a declining trend, but are above 

the 90% threshold, can have early intervention.  The school has identified that attendance at 

parents’ evenings is low for disadvantaged students and should consider home visits and inviting 

parents in at alternative times to meet key staff, possibly with the offer of tea, child care and meeting 

with careers advisors at the same time.  A part-time return strategy for FSM students with persistent 

absence should be considered for the inclusion room, with target 1:1 support for missed English and 

maths.   

5. Consider a numeracy intervention programme for LPA such as ‘First@Number’, which develops 

TAs and 1:1.  This is aimed at primary but can be adapted for LPA and students at L3 and below on 

entry to close gaps.  The local maths hub may also be offering TA training in maths. 
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6. The self-evaluation form 2 rightly identifies a lack of awareness from some staff re disadvantaged 

students.  The school is planning to purchase a seating plan system such as MintClass, which 

updates from SIMS daily and can clearly show FSM, E6, PP+ LAC, KS2 data and current progress.  

Leaders will then use this as an aid when completing targeted work scrutiny.  Work scrutiny should 

be completed with students to discuss their learning and findings shared with staff and leaders to 

further develop teaching and learning.  Systems to record this element are needed, and additionally 

how the impact from actions will be monitored needs to be considered. 

 

 

7. The PPco needs to analyse the data so that those disadvantaged (FSM and LAC) most at risk of 

poor progress are assertively mentored.  This needs to be shared by the senior team so that impact 

is maximised.  The PPco would benefit from seeing this in practice in another school.  Where 6 

weekly data shows that gaps are not closing or widening, parents should be invited in to school and 

assertive mentoring would be beneficial.  Subject leaders need to be challenged as to the impact of 

interventions. 

 

8. Strategies are needed to close gaps upon entry where they exist – for example, the maths and 

English department staff could be used to teach primary staff in the summer term once Year 11 

have left, targeting FSM students who have gaps at KS2 in addition to plans for those who will be 

“L3” or below on entry (pending new KS2 benchmark data).  The impact of this needs to be 

monitored and evaluated.  This could for example take place in the secondary setting as part of 

transition arrangements. 

 

 

9. The senior leaders have correctly identified there now needs to be further development in quality 

first teaching – assessment practice and success criteria.   Work has been on-going to develop 

assessment and this is recognised as a tool to improve the outcomes for all, including PP students.  

Whilst there are pockets of good practice, there is evidence that work is still needed in this area and 

comments written to students need to be actionable and build on their progress.  Some comments 

were too vague or not actionable, whereas others did not relate to the improvement needed in the 

child’s work.  Children are not always acting on comments.  This is seen as an absolute priority and 

school leaders need to have a greater focus on the follow-up of work scrutiny findings in taking 

teaching and learning forwards.  A greater sharing of best practice and a system of supportive 

coaching in this area (e.g. peer triad system) would be of great benefit to all in further developing a 

culture of shared practice and also knowledge about children as they progress through the school. 

The school needs to consider how staff are developed from the action points on work scrutinies and 

lesson observation and how this is monitored. 

 

10. The school’s milestone action plan provides clear monitoring points and review of these.  This would 

benefit from including specific values so that leaders can compare data points, and see how fast 

gaps are closing, drilling down into LPA, MPA and HPA.  Specific interventions and strategies need 

to be made clearer on this development plan as it does not explicitly highlight measurable actions.   

 

11. Year 10 English interventions need to be made rigorous and targeted in light of coursework removal 

from qualifications. The school is working with their local teaching school for English and maths; 

school leaders need to therefore fully assess the impacts of this on closing gaps.  Senior leaders 

have recognised that work needs to be done to improve outcomes in English and maintain good 

results in Maths (although the gap needs to be further explored).  Links with the LTSA have been 

established and regular training, work sharing and moderation takes place between the middle 

leaders and teaching staff. 
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12. There needs to be a link governor for PP as a matter of urgency, which the PPco is fully aware of 

and plans are underway to resolve this.  Minutes of governors’ meetings show that whilst this is an 

agenda item, the governors need to hold school leaders to increased account re the progress of PP 

students.  For example, an English update was provided to governors re current progress in 

February 2014.  This needed to be unpicked for disadvantaged and other and LPA, HPA and MPA.  

Governors need to be informed of the impact of interventions on pupil progress. The report to 

governors needs to be explicit. Governors therefore would benefit from professional development in 

this area so that governance is strengthened. 

 

Further considerations: 

1. Consider leadership of learning CPD for senior leaders and middle, to look at the quality of work 

scrutiny and lesson observation and how developments points for teachers are then implemented, 

and monitored for impact to ensure quality first teaching.  This could be led by the exec head and 

therefore develop as a QA measure. 

 

2. Consider CPD for TAs and Learning Mentors to support interventions effectively, and also CPD for 

teachers in using the TAs effectively.     

I thank all staff and students in making me so welcome and for the excellent preparation prior to my visit.   

Follow-up webinar meeting to be arranged to co-write the action plan using the TSC framework and 

recommendations in this report, with a follow-up visit to the school in approximately 6 months to review the 

action points. 

 



 
Pupil Premium Review Form 5 
Action Plan template 

 
An action plan similar to the one below should help to provide a refreshed focus on the school’s pupil premium strategy. The headteacher and governors 
should own the plan, which should identify the main strategies, owners and milestones, with dates to review and evaluate the success of each strategy. 

 

Haven High Academy PPR Action Plan February 2016 
 

Headteacher: Adrian Reed Signature:   
 
 

Chair of 
Governors: 

Jayne Coddington  Signature:  
 

PPR: Anne Maingay Signature:  
 

Date of review:  

 
Pupil Premium Profiles 2015 

 

Number of eligible pupils: 322 (yrs 7-11)     

Amount per pupil: 6@ £1900 (LAC and Adopted from Care) 319@ £935 (FSM6) 3@ £300 (forces) 

Total pupil premium budget: £257,000 (DfE estimated allocation June 2015) 
Total from above £310,565 

 
Follow-up Visits 

 

 
Agreed follow-up visit date: 

Webinar action plan 10/02/16 

 
Recommended next review date 

September 2016 
 



 

Action Plan Strategies 

Strategy/Action Outcomes and 
success criteria 

Owner Milestones Completed Review date Cost per 
pupil 

Total 
cost 

 
1.PP Statement to be 
further developed to 
inform stakeholders 
 

a. up to date  PP 
information to all 
stakeholders to include a 
statement showing clear 
impact of spending for 
each intervention for 
previous academic year 
and include current 
academic year provision 
 
b. To consider using 
Sutton Trust information 
to ensure evidence based 
approach 

 
KA 
 
 

 
By the end of Spring 
Term 2016 to have 
updated three levels of 
reports- 

1- Statement for 
website 

2- Report for 
governors 

3- Financial report 
for directors  

  
a) May 

2016 

 
£0 

 
£0 

Executive summary 
 

 Haven High Academy is an average sized secondary school, in an area where selection to grammar school system changes the profiles from 
primary to secondary.    

 The school has an average number of pupils eligible for FSM (29.2% compared to national 28.7%), well above average EAL and SEN support, but 
below average % of pupils with an SEN statement or EHC plan.  Stability is well below average.  The school deprivation indicator is above average.  
(RAISEonline 2015) 

 The school profile in 2015 shows that the % eligible for FSM is increasing on entry with Year 7 2015 at 31%, Year 8 30%, Year 9 28.4%, Year 10 
29.2%, Year 11 27.7%.   

 There are 2 looked after pupils. 

 The 2015 RAISEonline shows the persistent absentee rate for FSM is 19% compared to 10.9% nationally.  Non FSM is 6.4% compared to 3.3% 
nationally. 

 



2. BEST strategy to be 
implemented fully across 
the school, at all Key 
Stages 
 

a. evident BEST practice in 
all students’ subjects, 
meeting departmental 
expected frequency, as per 
academy policy 
 
b. students are engaging 
in BEST, to respond to 
comments to engage in 
BEST 
 
c. BEST approach is being 
used to inform planning 
(QFT) 
 
 
d. regular monitoring of 
assessment by senior and 
middle leaders (every half-
term – as calendared) – 
ensuring qualitative 
checks in addition to 
compliance.  Feedback re 
BEST practice to be 
provided to the individual.   
 
 
 
 
 
 
 
 
 

a. DH T&L SJy 
and KAa 
 
 
 
b. middle 
leaders 
 
 
c. all teachers 
 
 
d. SLT / middle 
leaders 

a. 17th March 2016 and 
in term 5&6 2016 
 
 
 
 
b. termly evident in SLT 
link meeting 
 
 
c. termly learning walks, 
to include student voice 
on BEST. Collated by SJY 
term 6 
 
 
 
d. as all points above 

 a) 17/3/16 
 
 
 
 
 
b) Term 5 SLT 

link minutes 
 
c) Term 6  

 
 
 
 
 
 
d) Term 6 

 £500 on 
resources 



3. A more rigorous follow 
up of work scrutiny 
findings – written 
comments to 
pupils/feedback need 
improvement from staff 

a. Regular monitoring 
schedule created and 
shared with staff 
b. work scrutiny shows 
that all students are 
acting on formative 
comments with 
assessment practice 
showing a significant 
improvement in formative 
assessment through 
coached work scrutiny  
c. Student voice shows pp 
students can clearly 
articulate next steps 
d. to develop the extended 
CPD group to support the 
BEST initiative and ensure 
all staff are aware of the 
approach.  To evolve as a 
QA role. 

a. SLT / Middle 
leaders 
 
b. SLT and DH 
T&L SJy 
 
 
 
 
 
 
c. KAa 
 
 
d. AKt and SJy 

a. Immediate  
 
 
b. Immediate 
 
 
 
 
 
 
 
 
c. Student 

conservations to be 
carried out half-
termly  
 

d. immediate 

 a) termly 
 
 

b) termly 
 
 
 
 
 
 
 
 

c) termly 
 
 
 

d) Term 6 

  



4. To establish systems to 
target PP attendance 
when attendance data 
shows vulnerability 
 

a. Weekly attendance 
data to be generated 
that shows PP and to 
be shared with DHT 
(attendance) as well 
as DHT KAa. 

b. Threshold to target 
94% as trigger for 
intervention 

c. KA to action this and 
engage parents (e.g. 
clinics and mentoring 
as required)  To 
explore reward 
systems. 

d. To analyse the late 
gate data for PP and 
ensure this is given to 
KA 

e. To explore family links 
across the federation 
– strengthen 
transition. 

 

a. AT 
(EWO) 

 
 
 
 

b. KAa 
 
 

c. KAa 
 
 
 
 

d. AT/CI 
(EWO) 
 

 
e. KAa 

a. Data is produced 
 
 
 
 
 
b. Weekly reports and 

notes from KAa 
 
c. PP evidence folder 

to have minutes of 
meetings with 
parents 

 
d. Weekly reports 

 
 
 
e. PP evidence folder 

to have records of 
cross federation 
meetings 

 

 a) Weekly 
 
 
 
 
 

b) Weekly 
 
 

c) Term 6 
 
 
 
 

d) Weekly 
 
 
 

e) Term 6  

 £tbc 
Hours from 
EWO and 
assistant 

5. Data analysis and 
discussions every 6 weeks 
need to look at how the 
LAP, MAP and HAP in 
English and Maths are 
progressing with respect 
to disadvantaged students 
and others, including those 
attending study and 
support sessions 

a. embed the current 
systems for data analysis 
to ensure a clear focus on 
PP as a group. 
b. to ensure the quality of 
intervention, including 
study and  sessions, 
through line management 
discussion 
c. data tracking to look at 
the progress data in 
comparison to sessions 
attended and explores 
how fast gaps are closing 

a. KAa / SWf 
 
 
 
b. KAa / 
ATn/EGt 
 
 
 
c. SLT / middle 
leaders 

a. Term 3 analysis 
2016 

 
 
b. Easter HOF evidence 

and PP evidence 
folder 

 
 
c. Term 3&5 data 

analysis 

 a) Term 4 
 
 

b) Term 5 
 
 
 

c) Term 6 

  



6. To obtain data from 
federated / feeder primary 
schools to  have a clear 
picture of gaps on entry 
 

a. SEN administrator and 
Head Year 7 to gather 
data when visiting in Y6 to 
identify pupils (LPA, MPA 
and HPA), to explore 
intervention strategies 
that have already 
implemented. Data to be 
shared with KA 
b. all staff to be aware of 
these students for 
transition week 
c. to target intervention 
from transition – explore 
GROW@KS3, Numicon 
d. Gaps on entry are 
clearly identified and close 
rapidly 

a. NRn / RIr 
 
 
 
 
 
 
 
b. KAa / EGt/RIr 
 
c.KAa / EGt 
 
 
d.KAa/EGt 

a. Transition 
Spreadsheet 
 
 
 
 
 
 
b. Transition 
Spreadsheet 
 
c.Transition week 
 
 
d.Transition week 
feedback 
 

 a) June 2016 
 
 
 
 
 
 
 
b). June 2016 
 
 
c)June 2016 
 
 
d).September 
2016 
 

  

7. Assertive mentoring to 
be initiated for a group of 
the most vulnerable PP 
students in Y11   

a. Target group of 30 
students (including PP) for 
whole staff focus  
b. KA to have PP student 
group to mentor as part of 
study and support 
c. Students meet the 
expected progress by the 
end of Y11  
 

a.ATn 
 
 
b.ATn/KAa 
 
 
c.KAa 

a. photos in staffroom, 
evidence on faculty 
minutes 
b.year 10 Term 6 S&S 
groups 
 
c.exam results 

 a)Term 4-6 
2016 
 
 
b) Term 1 2016 
 
 
c)Summer 
2016&2017 

  

8. To continue to develop 
LTSA support for 
English / Maths / 
Science  

a.AH to engage with 
subject support groups 
across LTSA 
b.Specialists from LTSA to 
visit each faculty to 
develop external 
moderation 
c.Progress towards 3LOP 
at national average 

a.ATn/EGt/MCe 
 
 
b.HOF 
 
 
 
c.HOF 

a.calendar of meetings, 
evidence in HOF folders 
 
b.minutes of 
moderation meetings 
 
 
c.results in 2016&2017 

 a) Term 6 
 
 

b) Term 6 
 
 
 

c) Summer 
2016 

  



9. To ensure that there is 
a link governor for PP 

a. A PP governor has 
been allocated 

b. To meet with the PPCo 
and provide challenge 
on how fast gaps are 
closing, the impact of 
funding and the 
quality of provision 

c. The link governor 
reports progress to 
LGB 

a. KAa 
 
 
 

b. KAa& 
SWf  
 

 
c. NTr 

a.governor meeting 
minutes to evidence NTr 
as link data governor inc 
PP 
b.MET meetings termly 
 
 
 
c.governor minutes 
 

    

10. The academy’s 
milestone action plan 
clearly reflects and 
supports the PP action 
plan. 

 

a. All areas of the action 
plan have specific 
reference to PP and this 
action plan – cross-
referenced.  

Exec Board July 2016     

Total pupil premium expenditure:  

 




